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Our Team for 2016
Helen Kirwan - admin Eileen Conway ςhousekeeping
Sharon Healy ςfinance & admin Harry hΩ/ƻƴƴƻǊ ϧ aƛŎƘŀŜƭ 5ŜǾŜǊŜǳȄ ςcaretakers
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About Me

aȅ ƴŀƳŜ ƛǎ {ƘŀƴŜ hΩbŜƛƭƭΦ L ŀƳ нн ȅŜŀǊǎ ƻƭŘΦ L ŀƳ 
an only child and live with my Dad and Mam. I 

have 4 dogs ςHolly is my favourite. I love going on 
holidays to fun parks as I love all the rides 

especially the roller coasters. I love computers, 
phones and all apple products. I love walking and 

music and am taking singing lessons.



My Experience of School

Liked
ÅComputer Class

ÅOutings from School

ÅMy SNA

ÅTeachers

Disliked
ÅLunch Times

ÅI was Bullied at times

ÅHome Economics

ÅExams

ÅSome Older Students



My Experience of my QQI Level 3 
course at Co. Wexford 
Community Workshop

Liked
ÅI made some friends

ÅStaff were lovely

ÅGot on well with 
classmates

ÅEnjoyed outings

Disliked
ÅI was afraid of some clients

ÅI did not like working in the 
garden centre

ÅIt was boring



(Dis)ability and choice: The dilemmas of young people's transitions to 
further and higher education in Ireland. in, editor(s) P. Kelly & A. 
Kamp,A critical youth studies for the 21st Century, The Netherlands, 
KoninklijkeBrill NV., 2014, [Scanlon, G., Shevlin, M., & Mc Guckin, C.]

¢ƘŜ ƻǾŜǊŀǊŎƘƛƴƎ ǘƘŜƳŜ ƻŦ ΨŀŎŀŘŜƳƛŎ ŀōƛƭƛǘȅΩ ǿŀǎ ǎŜŜƴ ǘƻ ōŜ ŎŜƴǘǊŀƭ ǘƻ 
the choices that were available to students with SEN. While the notion 
of academic ability and, consequently choice, is similar for all Irish 
students, young people with SEN are acutely aware of the additional 
challenges they face in the context of the highly-competitive points 
system in Ireland and this places them in a different position to their 
peers. More specifically it individualizes the transition problem, placing 
the onus on the individual to limit their aspirations, to comply with the 
expectations of the receiving institution.  The inability of an education 
system to facilitate all young people in reaching their full potential as 
citizens with rights and responsibilities has grave consequences for 
many young people with SEN. 



Transition from Post-Primary School

The National Institute for Intellectual Disability in their 2011 report Ψ¢Ǌŀƴǎƛǘƛƻƴ ŦǊƻƳ tƻǎǘ-Primary School 

ŦƻǊ {ǘǳŘŜƴǘǎ ǿƛǘƘ LƴǘŜƭƭŜŎǘǳŀƭ 5ƛǎŀōƛƭƛǘƛŜǎΩ funded by the National Council for Special Education (NCSE) 

recommended: 

¶ equal access to suitable transition planning;

¶ including transition programmes in individual education plans;

¶ further teacher training;

¶ the promotion of external linkages;

¶ the enhancement of post-school options; and

¶ research on best-practice.

¢ƘŜ b/{9 wŜǎŜŀǊŎƘ wŜǇƻǊǘ bƻΦ мр όнлмоύ ΨWhat Works in the Provision of Higher, Further and Continuing 

Education, Training and Rehabilitation for Adults with Disabilities?Ω ƘƛƎƘƭƛƎƘǘǎ self-determination training

as one intervention that warrants consideration in the Irish context. Furthermore, the report recognises 

the relevance of this type of approach to supporting participation in all education and training sectors.



Employment & Disability



Background

ÅModels of Disability
ÅMedical/Social/Biopsychosocial

ÅEmployment Models
ÅSheltered/Supported Inclusive Employment including Customized Employment (e.g. job 
ŎŀǊǾƛƴƎΣ ǿƘƛŎƘ ŜƳǇƘŀǎƛǎŜǎ ŀ ǇŜǊǎƻƴΩǎ ŀōƛƭƛǘƛŜǎ ϧ ǇǊƻŘǳŎǘƛǾƛǘȅύ

Å¢ƘŜ ¦b /ƻƴǾŜƴǘƛƻƴ ƻƴ ǘƘŜ ǊƛƎƘǘǎ ƻŦ ǇŜǊǎƻƴǎ ǿƛǘƘ ŘƛǎŀōƛƭƛǘƛŜǎ ŜƳǇƘŀǎƛǎŜǎ άǘƘŜ 
ǊƛƎƘǘ Χ ǘƻ Ǝŀƛƴ ŀ ƭƛǾƛƴƎ ōȅ ǿƻǊƪ ŦǊŜŜƭȅ ŎƘƻǎŜƴ ƻǊ ŀŎŎŜǇǘŜŘ ƛƴ ŀ ƭŀōƻǳǊ ƳŀǊƪŜǘ ŀƴŘ 
work environment that is open, inclusive and accessible to persons with 
ŘƛǎŀōƛƭƛǘƛŜǎέ ώ¦b нллсΣ !Ǌǘ нтόмύϐΦ

ÅESRI and Equality Authority: Disability in the Irish Labour Market ςadults with 
disability are under-represented in particular certain subgroups

ÅDisability Awareness Training Support Scheme funded under the Dept. of Social 
tǊƻǘŜŎǘƛƻƴΩǎ wŜŀǎƻƴŀōƭŜ !ŎŎƻƳƳƻŘŀǘƛƻƴ CǳƴŘ ƴƻǘ ǿƛŘŜƭȅ ǳǎŜŘ



Employment Rate (%) of People with Disabilities (2011)
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Ireland ranks 26th out of 27 OECD countries in the provision of employment opportunities for those with a disability. 
Sickness, disability and work: Keeping on track in the economic downturn ςBackground paper (OECD, 2009).

Available at https://www.oecd.org/els/emp/42699911.pdf

Of a large randomised sample of adults with intellectual disability 
over the age of 40, only 6.6% were in real paid employment; 

others were in perceived employment or sheltered employment 
while 73.5% were unemployed. McGlincheyet al. (2013)



1: Build skills, capacity and 
independence 

2: Provide bridges and supports 
into work 

3: Make work pay 

4: Promote job retention and re-
entry to work 

5: Provide co-ordinated and 
seamless support 

6: Engage employers

Six Strategic Goals



Customized Employment is a flexible process designed to personalize 
the employment relationship between a job seeker and an employer in 
a way that meets the needs of both.

For more info, see: http://www.dol.gov/odep/pdf/2011cecm.pdf

- Is an individualized, person-centeredprocess. 

- Results in a customized job that will meet ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ŜƳǇƭƻȅƳŜƴǘ ƴŜŜŘǎ ŀƴŘ ŎƻƴŘƛǘƛƻƴǎ 
necessary for their success as well as the needs that the business has for valuable work. 

- Differs from most commonly available supported employment practices, which typically aim to 
initially place job seekers within the context of competitive hiring processes and then to provide 
supports as needed to maintain employment. 

- Ψ/ŀƴ only be successful if the job seeker is treated as an individual who is free to make choices about 
his or her life's direction; is afforded respect and dignity; is assumed to have competencies that, if 
not readily obvious, can be discovered; is given access in natural settings with minimal intrusion; and 
is provided with high quality employment opportunities and ǎŜǊǾƛŎŜǎΩΦ 



Job carving can tailor/create a job so that it is suitable for a particular worker.

Job carving is a term for customising job duties and can be used in different ways:

Å to create specialist job roles thus freeing up time for other staff;

Å to swap job duties to make the most of individual skills.



What is self-determination?

The concept of self-determination has its origins in the field of special 
education with the writings of NirjeόмфтнύΣ ǿƘƻ ŘƛǎŎǳǎǎŜŘ ƛƴŘƛǾƛŘǳŀƭǎΩ 
rights to have control over decisions regarding their personal lives and 
access to information to make those decisions. 

Recently there has been increased emphasis on the development of 
conceptual frameworks to guide practices that promote the self-
determination of individuals with disabilities.

(e.g., Abery& Stancliffe, 2003; Deci & Ryan, 1985, 2003; Mithauget al., 
2003; Wehmeyer, 2001,2003,2006)



Why are self-determination skills important?

Students who have self-determination skills have a stronger chance of 
being successful in making the transition to adulthood, including 
education, training, employment and independent living outcomes. 

(Wehmeyer& Schwartz, 1997)



Self-Determination Skills

ÅChoice-making

ÅDecision-making

ÅProblem-solving

ÅGoal setting and attainment

ÅSelf-regulation

ÅSelf-advocacy

ÅSelf awareness

ÅSelf-efficacy

New Junior Cycle 
Key Skills



Assessing Self-Determination Skills

In order to determine which self-determination skills to teach, we need to 
assess our ǎǘǳŘŜƴǘǎΩ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǊŜƭŀǘŜŘ ǘƻ ǎŜƭŦ-determination.

Possible assessment options:

ÅChecklists

ÅInterviewing the student and others

ÅObserving/recording the student

ÅUsing norm-referenced or criterion referenced tests

ÅUsing curriculum-based assessment 

ÅCreating a portfolio of skills



Assessing Self-Determination Skills

Examples of Published Assessments:

Å!ǊŎΩǎ {ŜƭŦ-Determination Scale 

ÅChoiceMakerSelf-Determination Transition Assessment

ÅSelf-Determination Assessment Battery

ÅAIR Self-Determination Scale

ÅMinnesota Self-Determination Scales



!ǊŎΩǎ {ŜƭŦ-Determination Scale 
¢ƘŜ !ǊŎΩǎ {ŜƭŦ-Determination Scale-Adolescent Version is a student self-
report measure of self-determination designed primarily for use by, 
and normed with, adolescents with cognitive and developmental 
disabilities. 
The scale has two primary purposes: 

1. To provide students and educators a tool that assists them to identify student 
strengths and areas of support and instructional need in self-determination; and 

2. To provide a research tool to examine the relationship between and among self-
determination and factors that promote/inhibit self-determined behaviour, to evaluate 
the efficacy of interventions to promote self-determination, and for use with related 
research activities. 

The scale has 72 items and is divided into four sections. Each section examines a different 
essential characteristic of self-determined behaviour: 

(i) Autonomy, (ii) Self-Regulation, (iii) Psychological Empowerment and (iv) Self-Realization.

Available for free at http://www.thearc.org/document.doc?id=3670



!w/Ωǎ {ŜƭŦ-Determination Scale

Section 1 measures autonomy, including the individual's independence and the degree to 
which he or she acts on the basis of personal beliefs, values, interests and abilities. 

Section 2 measures self-regulationand consists of two subdomains; interpersonal 
cognitive problem solving, and goal-setting and task performance. 

Section 3 is an indicator of psychological empowerment. Psychological empowerment 
consists of various dimensions of perceived control. People who are self-determined take 
action based on the beliefs that (a) they have the capacity to perform behaviours needed 
to influence outcomes in their environment and (b) if they perform such behaviours, 
anticipated outcomes will result. 

Section 4 measures self-realisation. Self-determined people are self-realising in that they 
use a comprehensive, and reasonably accurate, knowledge of themselves and their 
strengths and limitations to act in such a manner as to capitalize on this knowledge in a 
beneficial way. Self-knowledge forms through experience with and interpretation of one's 
environment and is influenced by evaluations of others, reinforcements, and attributions of 
one's own behaviour. 



To develop an inclusive work experience programme based on: 

ÅPerson-centrenessand a customised approach (including job carving)

ÅSelf-determination for work experience student(s)

ÅEmployer demand-ǎƛŘŜ ΨǾŀƭǳŜ-ŀŘŘŜŘΩ ƛŘŜƴǘƛŦƛŜŘ ƴŜŜŘǎ



Practical Steps

ÅIdentify employer need (not currently being fulfilled in organisation)

ÅIdentify suitable student with assistance of job coach/teacher

ÅMeet with student and identify strengths and needs

ÅInitiate work experience programme (for Shane - one day per week rising 
to two days per week over the course of a year) and provide co-worker 
support (including diversity training)

ÅMonitor progress/outcomes routinely (initial tasks based on student 
strengths with increasing range of tasks over time, also focus on co-
workers and proactive problem-solving). Co-worker data, organisational 
data and student self-determination scores collected at the start and end 
of year-long work experience programme.


