‘, " |
™ 1\‘}, i =, l,/’.;" q‘\ |
i ol ‘: e by |

s
2 i

Student & Employer Experiences of an
Inclusive Work Experience Programme

Searh Q[ SIF N2 9 {KIFIYyS hQb S

Co. Wexford
: . Education Centre
""*-% ; Ionad Oideachais Coch Garman

rulr.ﬁ-“"

IATSE CONFERENCE
& + 2 F1Ors Ehe Classroom: Inclusion, Special Education or Inclusive Special Educati
27" May 2016



Co. Wexford
. 7 Education Centre
o eones®  lonad Otdeachiais Loch Garman /ooTuIIow School Completion N
e _ _ wLibraryService
wMaynooth University wWexford Suicide Prevention Plan
| | @bernia College wEarly Childhood Network
w\_ll_\/atr(]erfolrd Institute of wEmployAbility
er? no.(:gyf B wCo. Wexford Community Workshop
OUR ETHOS L NIVETSIty of Bremen wEnniscorthy Innovation Centre
C |tati N ’
onsuitaton :
Third
Openness I
Colleges
Partnership
/oolnspectorate Depar_tment Of_
wSupport Services Education & Skills
wEducation Centres
wVisiting Teacher Service

wNational Educational Psychological Service
wNational Council for Special Education

cwNational Council for Curriculum & Assessment
wTeaching Council

\ooTeacher Associations j




Our Team for 2016

Helen Kirwan admin Eileen Conway housekeeping
SharonHealyc finance & admin Harryh Q/ 2y Yy 2 NJ 9  a AcQ&dtaBefs
Caroline Wheelock ICT & admin Tara Byrne, catering provider
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ae VIYS A& {KIYS hQbSAh
an only child and live with my Dad and Mam. |
have 4 dogg Holly is my favourite. | love going on
holidays to fun parks as | love all the rides
especially the roller coasters. | love computers,
phones and all apple products. | love walking and
music and am taking singing lessons.




My EXxperience of Schoo

Liked

AComputer Class i

AOutings from Schoo Disliked

AMy SNA ALunch Times
ATeachers Al was Bullied at times

AHome Economics
AExams
ASome Older Studentslz




My Experienc®f my QQI Level|3
course at Co. Wexford

Community Workshop

Liked

Al made some friends
AStaff were lovely

AGot on well with
classmates

AEnjoyed outings

Disliked

Al was afraid of some clien

Al did not like working in the
garden centre

Alt was boring




(Dis)ability and choice: The dilemmas of young people's transitions to
further and higher education in Ireland. in, editor($ Kelly & A.
Kamp,A critical youth studies for the 21st Centuryhe Netherlands,
KoninklijkeBrill NV., 2014, [Scanlon, Gshevlin M., & McGuckin C.]

¢cKS 20SNI NOKAY3I UKSYS 2F Wl OF RSY
the choices that were available to students with SEN. While the notion
of academic ability and, consequently choice, is similar for all Irish
students, young people with SEN are acutely aware of the additional
challenges they face in the context of the higtoynpetitive points

system in Ireland and this places them in a different position to their
peers. More specifically it individualizes the transition problem, placing
the onus on the individual to limit their aspirations, to comply with the
expectations of the receiving institution. The inability of an education
system to facilitate all young people in reaching their full potential as
citizens with rights and responsibilities has grave consequences for
many young people with SEN.




Transition from Pog®rimary School

The National Institute for Intellectual Disability in their 2011 repBrt NJ- Yy & A U A-PrigharyfSHmor  t 3
F2N { G§dzRSyYy & ¢ A G Kfunded bySHe N&idhal Gdurcil f&r SpediabBddcation{NCEE)

recommended:
What Works inthe Provision

equal access to suitable transition planning; of Higher, Further and
- - " TSR : : Continuing Education,
including tranS|t|on programmes in individual education plans; BB bR habition
further teacher training; for Adults with Disabilities?

the promotion of external linkages; W L |
the enhancement of postchool options; and
research on bespractice.

¢KS b/ {9 wSaS!I| NDK WhabtWagksiii thebPeodisiomaf Higher,/Futhed andContinuing
Education, Training and Rehabilitation for Adults with Disabil@es® A JsklEdatetririation training

as one intervention that warrants consideration in the Irish context. Furthermore, the report recognises
the relevance of this type of approach to supporting participation in all education and training sectors.
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Employment & Disability

articles also sides 11«

accessiberat INCIUSIVEPEOPI i

Employmentdisablediy,
et orseaers )1 SA DN TTUpesre
cisabiitumportant@MPIOYET S particuiary

monthly firsthandemployment 2&1E5TS

: nelp sapbusiness
fielgKNnow job try



Background

AModels of Disability ggﬂ“i‘gl‘j

A Medical/Social/Biopsychosocial

AErg\ponment Models

heltered/S ted Inclusiye Emp t including, Customized | t (e.g. job
BIENBAYET aka Ok BRI EAAsa T TS NEEY B e % A ¢ 2
At KS L'b /2¥®S?fﬂ)\2?f ZX,GKS NAIKGA 2F LXK
NAIKuUu X a2 JFAY I tAGAYy3I o0e g2NJ] TNB:
work environment that is open, inclusive and accessible to persons with
RAalFoOAftAUASaes wy b HAncX ! N HTOMUG®

AESRI and Equality Authority: Disability in the Irish Labour Mauketlts with
disability are underepresented in particular certain subgroups

ADisability Awayeness Training Support Scheme funded under the Dept, of Social
t N2USOuUuAZ2yQa wSlazylotS ! OO2YYZ2RIFUA2)



Employment Rate (%) of People with Disabillities (2011)

70 Of a large randomised sample of adults with intellectual disabil

66
over the age of 4nly 6.6% were in real paid employment
60 others were in perceived employment or sheltered employme
No

while 73.5% were unemployeMcGlincheet al. (2013)
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Ireland ranks 28 out of 27 OECD countries in the provision of employment opportunities for tithea disability.
Sicknessdisability and work: Keeping on track in the economic downtuBackgroungaper (OECD, 2009).

Available at httpg/www.oecd.org/els/emp/42699911.pdf



Comprehensive
Employment
Strategy for
People with
Disabilities

Six Strategic Goals

1: Build skillscapacityand
Independence

2. Provide bridges and supports
Into work

3. Make work pay

4. Promote job retention and re
entry to work

5: Provide ceordinated and
seamless support

6. Engage employers



Customized Employment is a flexible process designed to personalize
the employment relationship between a job seeker and an employér in

a way that meets the needs of both.

- Isan individualizedpersoncenteredprocess.

- Resultdn a customized job that will me¢ty A Y RA GARdzI £ Q4 SYLX 28 YSy il vy
necessary for their success as weltresneeds that the business has f@luable work.

- Differs frommost commonly availablsupported employment practiceshichtypically aim to
initially place job seekers within the context of competitive hiring processes and then to provide
supports as needed to maintain employment.

- W/ by be successful if the job seeker is treated as an individual who is free to make choices about
his or her life's direction; is afforded respect and dignity; is assumed to have competencies that, if
not readily obvious, can be discovered; is given access in natural settings with minimal intrusion; and
is provided with high quality employment opportunities @& NJJA OS a Q&

For more info, see: httwww.dol.gov/odep/pdf/2011cecm.pdf



Job carving catailor/createa job so that it is suitable for a particular worker.

Job carving is a term for customising job duties andbsansedn differentways:
A to create specialist job roles thus freeing tipe for other staff;

A to swap job duties to make the most of individsills.



What I1s seldetermination?

The concept of selletermination has its origins in the field of special
education with the writings oRifeo M T HO Z K2 RA &0dz
rights to have control over decisions regarding their personal lives and
access to information to make those decisions.

Recentlythere has beemncreasecemphasis on the development of
conceptual framework guide practices that promote the self
determination of individuals witldisabillities.

(e.g.,Abery& Stancliffe 2003; Deci & Ryan, 1985, 2088thauget al.,
2003;Wehmeyey 2001,2003,2006)




Why are seitletermination skills important?

Students who have setfetermination skills have a stronger chance of
being successful in making the transition to adulthood, including
education, training, employment and independent livoxgcomes.

(Wehmeyer& Schwartz, 1997)




SelfDetermination Skills

New Junior Cycle

AChoicemaking vonngns | oo Key Skills

ADecisiommaking ok e | WITH DTHERS
AProblemsolving

AGoal setting and attainment
ASelfregulation
ASelfadvocacy

ASelf awareness
ASelfefficacy

MAMABING

BEIMG CRERTIVE YOURSELF




Assessing Sdlfetermination Skills

In order to determine WhICh setfetermination skills to teachwe need to
assespura U dzZRSy i aQ 1y2¢ft SR3I Aetérnffifaation. 1 A f £ &

Possible assessment options: S 6 l

. DETERMINATION
Checklists T R T
Interviewing the student and others
Observing/recording the student
Using normreferenced or criterion referenced tests;
Using curriculurbased assessment
Creating a portfolio of skills

MICHAEL [. WEHMEYER ¢ SHARON L. FIELD



Assessing Sdlfetermination Skills

Examples of Published Assessments:

| N Q-Betefntnhti®n Scale
ChoiceMakeeltDetermination Transition Assessment

SeltDetermination Assessment Batter -
AlIR SelDetermination Scale

e
Minnesota SetDetermination Scales Q

4

{



| N QBetefnfhhtidn Scale

¢ KS | NReR@nindtichiSTalddolescent Version is a studesglf
report measure of selfletermination designed primarily for use b){,
and normed with, adolescents with cognitive and developmenta
disabllities.

Thescale has two primary purposes:

1. Toprovide students and educators a tool that assists them to identify student
strengths and areas of support and instructional nees@altdetermination and

2. Toprovide a research tool to examine the relationship between and among self
determination and factors that promote/inhibgelfdetermined behaviouyrno evaluate
the efficacy of interventions to promote saletermination, and for use with related
researchactivities.

Thescale has 72 items and is divided into four sections. Each section examines a different
essential characteristic of seleéterminedbehaviour

(i) Autonomy (i) SeKRequlation (iii) Psychologic&mpowermenand (iv) SeifRealization

Available for free at httg/www.thearc.org/document.doc?id=3670




I w/ Q®dDetdrriiriation Scale

Sectionl measuresautonomy, including the individual's independence and reeto
which he or she acts on the basis of personal beliefs, values, interests and abllities.

Section 2 measurexelf-requlationand consists of two subdomains; interpersonal
cognitive problem solving, and gesgtting and task performance.

Section 3s an indicator opsychological empowermentPsychological empowerment
consists olvariousdimensions of perceived control. People who are-delermined take
action based on the beliefs that (a) they have the capacity to perform behaviours needed
to influence outcomes in their environment and (b) if they perform such behaviours,
anticipated outcomes will result.

Section dneasuresself-realisation Seltdetermined people arselfrealisingin that they

use a comprehensive, and reasonably accurate, knowledge of themselves and their
strengths and limitations to act in such a manner as to capitalize on this knowledge in a
beneficial way. Seknowledge forms through experience with and interpretation of one's
environment and is influenced by evaluations of others, reinforcements, and attributions of
one's own behaviour.




Our Approach

......
AN

To develop an inclusive work experience
APersoncentrenessand a customised approach (including job carvi
ASelfdetermination for work experience student(s)

N




Practical Steps

Aldentify employer need (not currently being fulfilled in organisation)
Aldentify suitable student with assistance of job coach/teacher
AMeet with student and identify strengths and needs

Alnitiate work experience programme (for Sharene day per week rising
to two days per week over the course of a year) and provideader
support (including diversity training)

AMonitor progress/outcomes routinely (initial tasks based on student
strengths with increasing range of tasks over time, also focus-on co
workers and proactive problersolving). Cavorker data, organisational
data and student selfietermination scores collected at the start and end
of yearlong work experience programme.



